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Cyberbullying behaviours begin at primary school, so the actions taken by pre-teachers will play a key role in
achieving the goals in the 2030 Agenda for Sustainable Development. More specifically, active coping strategies
are essential in reducing victimisation. There is great importance of designing and implementing training
programmes to prevent and/or reduce cyberbullying as part of student primary school teachers’ education. One
promising way of achieving the Sustainable Development Goals in schools is to encourage pre-service teachers to
use active strategies to intervene in cyberbullying and to abandon ineffective strategies in their future professional
lives. It is important that pre-service teachers’ knowledge of effective coping strategies is enhanced and that any

beliefs justifying cyberbullying are deconstructed.

pre-service teachers cybervictimisation coping strategies

| 1. Introduction

The 2030 Agenda for Sustainable Development [ includes a target to reduce all forms of violence (SDG 16.1).

Among these forms of violence, research has shown that bullying is a risk factor for the wellbeing of those involved
2,

In the 21st century, social changes have given rise to new demands in which psychological, social and educational
intervention plays an increasingly central role. These new demands include intervention to address violence
between peers using new technologies. Research indicates that children have access to information and
communication technology and are making use of it from a young age. In Spain, the National Institute of Statistics
reported in 2020 that almost 86.7% of children aged 10 years and over were internet users . There is also a high
level of mobile phone access among children 4. The expansion of new technologies has led to the emergence of
online victimisation or cyberbullying. Cyberbullying is “[a]n aggressive, intentional act carried out by a group or
individual, using electronic forms of contact, repeatedly and over time against a victim who cannot easily defend
him or herself” (&, p. 376). Cyberbullying represents a social and health issue for children B, with a severe
impact on their schooling . |t has serious consequences for the development of a sustainable school
environment and quality education (SDG 4: ‘Quality Education’), undermining the health of victimised children and
negatively affecting their wellbeing (SDG 3: ‘Good Health and Wellbeing’). Therefore, a key objective within the

education system is to reduce cybervictimisation among children.
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The Spanish Ministry of Education, Culture and Sport launched the Strategic Plan for School Coexistence in 2015
in an attempt to make schools safe spaces rather than places of violence. Teacher training plays a key role in
achieving this objective LLL12] |t js important to acknowledge the efforts made by teachers and institutions to
prevent and address bullying, although their impact remains limited 13, Understanding the degree of preparation
among pre-service teachers will allow people to identify weaknesses and improve their training as in-service
teachers in the future 14, However, there has been little research into pre-service teachers to date. Existing
research has pointed to the need to train pre-service teachers on cyberbullying L2U8IL78] gng increase their
commitment to eradicating it 12, The coping strategies adopted within the school environment are key to
addressing victimisation 29, Helping students to develop coping strategies has a very relevant role in reducing the
prevalence and harmful consequences of bullying [21l. Responses to avoid victimisation, such as seeking support
(active strategies), has been shown to be more effective against cyberbullying and contribute to reducing victim
distress [22123] |n contrast, passive strategies (e.g., blocking messages, ignoring the behaviour) do not change

perpetrators’ behaviours, so they have little success, and have been associated with increased victim distress 22,

For most children, teachers are significant figures in their everyday lives 24! so the decisions made by pre-service
teachers in response to bullying and cyberbullying behaviours are highly relevant 1221125 Researchers are not
aware of any study analysing the influence of pre-service teachers’ personal variables on their perceptions of
different coping strategies that children may adopt in response to cyberbullying. Understanding the ways in which
the characteristics of pre-service teachers encourage active intervention by victims in educational settings may
play a fundamental part in the successful design and application of school coexistence programmes and help
higher education institutions prepare teachers for professional practice more effectively. In order to ensure that
schools respond appropriately to cyberbullying in the immediate term, researchers must draw on knowledge of the
coping strategies considered appropriate by pre-service teachers and the variables that can explain their support

for these strategies.

2. Experiences of Cyberbullying among Primary School
Pupils

Most prior studies on cyberbullying have focused on adolescents. However, a number of studies have situated the
emergence of cyberbullying behaviours among pre-adolescents (primary school) [28127128]129][301 |t has been
estimated that around 10% of pupils at primary schools are cybervictimised B, Studies based on samples of
Spanish primary school pupils place the prevalence of cybervictimisation between 6.6% (22 and 18% [83],

depending on the number of items on the scale used to measure the phenomenon.

Moreover, being a victim has been shown to be a risk factor for subsequent victimisation B4I83l36187]  Some
children are unable to escape bullying and remain victims throughout the different stages of their education 28139,
becoming chronic victims B4, Recent research has identified the percentage of chronic victims from primary to
secondary school as 24% [49. Chronic bullying victims display more frequent health problems, higher levels of

anxiety, loneliness, stress and poorer performance than sporadic victims [34(41142]
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The vulnerable situation in which some children find themselves starting at the primary school level jeopardises
achievement of the Sustainable Development Goals. The severity of cyberbullying and its consequences over time

make it very important to prevent its emergence from the early stages of education.

| 3. The Role of Teachers in Combating Cyberbullying

The socioecological approach to bullying is based on the premise that bullying behaviours are influenced by
interactions with classmates and adults 2!, Primary schools are characterised by small groups of pupils who are
taught by very few teachers with whom they spend a lot of time and have a very close relationship 4, making the
teacher a very important adult figure for their pupils in this setting 24. As a result, teachers are in an optimal
position to observe and intervene in school bullying 8. Moreover, pupils expect their teachers to take action
against bullying 24l Teachers are more likely to intervene if they witness bullying 8], but less likely to intervene if
the victim ignores the bullying 47, A longitudinal study by Troop-Gordon and Ladd concluded that the incidence of
bullying declined when teachers took consistent action against it 481, By contrast, higher levels of victimisation are
documented in classrooms where teachers do not intervene “2BY |n addition to this, pupils interpret their
teachers’ failure to intervene as a form of implicit consent for bullying 1 and a consequence of higher levels of
teachers’ pro-bullying attitudes 22, When teachers’ response to bullying is adequate, they strengthen bonds with

students, creating an appropriate learning and development environment 531,

Pre-service teachers think they can play a central role in bullying intervention 24, but are not confident about their
knowledge of coping strategies to handle it B3, They feel prepared to support victims and their parents, but do not
feel confident to intervene with bullies or their parents B8 Research into the role of teachers in tackling
cyberbullying is more limited B4, The results of existing studies suggest that in order to reduce the risk of
cyberbullying, a social environment with clear rules against violence is needed 22, with a person who stops the
bullying behaviour and provides support to victims 28l. The coping strategy of asking a teacher for help is the most
frequently selected among primary school pupils, with up to 57% of pupils backing this strategy among those in
fourth year. Only 11.1% of secondary school pupils supported this strategy B2, It is vital that children have teachers
that they trust to support them against cyberbullying 9. Since cyberbullying begins at primary level, action from

teachers is key in successfully tackling cybervictimisation.

| 4. Coping Strategies against Cyberbullying

Coping strategies have been defined as the response that individuals employ to manage the stress caused by their
environment (e.g., peer relationships) and the resulting emotions 81, The coping strategies adopted by the people
around them play a part in helping victims overcome the negative consequences of bullying B8 and reduce
victimisation 29, Coping strategies are expressed through the victim's response to aggression and encompass

behaviour by bystanders [62],
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Teachers’ responses to victimisation can influence whether or not the victimisation continues and affect the
wellbeing of the pupils involved (3184 These responses may play an active or passive role in preventing
victimisation. Active responses consist of adopting measures to avoid victimisation, while passive responses leave
the victim to face the situation alone 2. Active strategies are the most effective in the case of cyberbullying 1921l
(221231 Among these strategies, seeking support from peers and adults has proven to be the most effective (22123
(661 Dialogue between the victim and the bully has also been shown to be successful 268 passive avoidance
strategies are the least effective B2IZ9  Moreover, ignoring the incident increases the negative impact of
cyberbullying 22741 Faijlure to intervene contributes to cyberperpetration 261721,

5. Personal Variables Related to Coping Strategies against
Bullying

The characteristics of teachers have been identified as explanatory variables for the use of different strategies [£3,
Ettekal et al. 4! pointed out that teachers’ interventions against bullying were associated with different personal
variables. Research has highlighted the influence of mainly three variables: self-efficacy (or the ability to cope with
a bullying situation), perceived seriousness (or how unacceptable a bullying situation is thought to be), and
empathy or feelings for the victim (12251341 One of the priorities identified in prevention programmes is to

understand the personal characteristics that predict effective responses to bullying among teachers 111,

Additionally, although results are mixed, prior research has found sex differences in the tendency to intervene and
strategies employed. Regarding coping strategies, the main difference is that women attach more importance to
social support 2173 Girls are more likely to talk about the incident of cyberbullying 22, also with the teacher 8, In
relation to the tendency to help, several studies found that male teachers reported that they tended to ignore
bullying incidents, while female teachers considered important to intervene BUIZIZEIZA  However, other studies
found no differences by sex [BABl Research on pre-service teachers reported similar differences by sex 12181,
Meanwhile, factors influencing bystander intervention in cyberbullying showed that the results on sex are
contradictory 82, Studies have shown that women display a greater tendency to help than men 8384l while others
found no differences between the two groups 223, These results suggest that possible differences by sex in the

teachers’ personal variables and their relationship with coping strategies should be analysed.

Teachers’ beliefs about bullying and cyberbullying are linked to the strategies they use to coping with it (8, Teacher
perceiving bullying as a serious problem are more prone to intervene to stop it 48737 Teachers who perceive
bullying as a normative phenomenon are less inclined to intervene 9. Troop-Gordon and Ladd observed that
teachers who believed that bullying is a normal part of adolescence were more likely to recommend avoidance
strategies [#8l. Moral disengagement is also related to the bystander response, although few studies have focused
on this area and the results of existing studies are inconsistent 8. Bandura’s Social Cognitive Theory [ defines
moral disengagement as a cognitive process through which people justify their aggressive behaviour or distort its
potential impact on victims. A high level of moral disengagement is negatively associated with behaviours
defending the victim and positively associated with passive behaviours (829 although other studies found no
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significant relationship 21192931 Based on these results, moral disengagement could be expected to correlate with

approval of the use of passive strategies against cyberbullying victimisation.

Some pre-service teachers have acknowledged difficulties in managing bullying when they have been bullied in the
past 24l Pre-service teachers’ own experiences of bullying are related to their subsequent responses to bullying
incidents 231, However, the direction of the relationship is unclear. In the study by Cleemput et al., teachers were
more likely to help victims when they had experienced bullying themselves (81, Other studies reported the
opposite: the less involvement they had had in perpetration and victimisation, the more teachers were inclined to
help bullying victims BZ28]. Among school aged students, victims mainly employ passive strategies. For example,
victims of traditional bullying ignore the bully; victims of cyberbullying are more likely to ignore the aggression and
take technological measures such as changing their mobile phone number or email (2199 Among adults, previous
victimisation can also lead to difficulties in employing effective coping strategies 199, In young adult victims of

cyberstalking, women had a tendency to use avoidance coping strategies 194,

Teachers’ beliefs about the seriousness of bullying differs according to the types of bullying B0 They perceived
physical bullying as more serious than verbal bullying and verbal bullying as more serious than relational bullying
[87][103]  Additionally, Dominguez-Hernandez et al. 82 review showed that perceived feelings influenced the
seriousness attributed to cyberbullying. For example, adolescents viewed cyberbullying as more serious when they
perceived the victim to be distressed 1941, Research indicates that teachers who had been bullied in the past were
more likely to feel empathy towards the victim 1951 therefore, presumably they can recognise the negative
emotions generated by victimisation to a greater extent. In fact, perceived severity of bullying was associated with
greater empathy towards victims B4, Moreover, previous studies suggest that bystanders who experience pleasant
emotions in response to bullying tend to side with the bully 29I while experiencing unpleasant emotions in
response to bullying increases support for the victim 197 Meanwhile, moral emotions (such as guilt and shame)

are important regulators of helping behaviours 1981 as they are closely correlated with a sense of responsibility
towards others [10211110],

The results of the study by Bjarehed et al. pointed to the importance of considering the relationship between
gender stereotypical traits and bystander behaviour [21l. The gender stereotypical traits refer to “the beliefs people
hold about members of the categories man or woman” (111 p. 19). Girls tend to have been socialised to be more
submissive, subordinate and pleasant, whereas boys are socialised to be more dominant, competitive and
aggressive 112 However, it is important to bear in mind that there is more than one kind of masculinity 23], Choi
et al. presented a three-factor model of gender stereotypes comprising one feminine factor and two masculine
factors, one with personality dimensions and another with social dimensions representing control over others 1141,

A study by Morales et al. showed that social masculinity is a factor related to bullying among boys and girls 112!,

References

https://encyclopedia.pub/entry/23540 5/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

10.

11.

12.

13.

14.

. United Nations. Transforming Our World: The 2030 Agenda for Sustainable Development. 2015.

Available online: https://sdgs.un.org/2030agenda (accessed on 14 January 2022).

. Gonzalez-Cabrera, J.; Machimbarrena, J.M.; Ortega-Baron, J.; Alvarez-Bardon, A. Joint

association of bullying and cyberbullying in health-related quality of life in a sample of
adolescents. Qual. Life Res. 2020, 29, 941-952.

. National Institute of Statistics. Encuesta Sobre Equipamiento y Uso de Tecnologias de

Informacién y Comunicacion en los Hogares. 2020. Available online: https://bit.ly/3ggsQZzk
(accessed on 11 January 2022).

. Monks, C.P.; Ortega, R.; Robinson, S.; Worlidge, P. Cyberbullying among primary school-aged

pupils. Kwart. Pedagog. 2009, 4, 167-181.

. Smith, P.K.; Mahdavi, J.; Carvalho, M.; Fisher, S.; Russell, S.; Tippett, N. Cyberbullying: Its nature

and impact in secondary school pupils. J. Child. Psychol. Psyc. 2008, 49, 376-385.

. Gonzéalez-Cabrera, J.; Leon-Mejia, A.; Beranuy, M.; Gutierrez-Ortega, M.; Alvarez-Bardon, A.;

Machimbarrena, J.M. Relationship between cyberbullying and health-related quality of life in a
sample of children and adolescents. Qual. Life Res. 2018, 27, 2609-2618.

. Sidera, F.; Serrat, E.; Rostan, C. Effects of cybervictimization on the mental health of Primary

School students. Front. Public Health 2021, 9, 5882009.

. Li, Q. Bullying in the new playground: Research into cyber-bullying and cybervictimization.

Australas. J. Educ. Technol. 2007, 23, 435-454.

. Ybarra, M.L.; Diener-West, M.; Leaf, P.J. Examining the overlap in Internet harassment and

school bullying: Implications for school intervention. J. Adolesc. Health 2007, 41, 42-50.

Mora-Merchan, J.A.; Espino, E.; del Rey, R. Development of effective coping strategies to reduce
school bullying and their impact on stable victims. Psychol. Soc. Educ. 2021, 13, 55-66.

De Luca, L.; Nocentini, A.; Menesini, E. The Teacher’s Role in Preventing Bullying. Front.
Psychol. 2019, 14, 1830.

Acquadro Maran, D.; Tirassa, M.; Begotti, T. Teachers’ Intervention in School Bullying: A
Qualitative Analysis on Italian Teachers. Front. Educ. 2017, 2, 36.

Nocentini, A.; Zambuto, V.; Menesini, E. Anti-bullying programs and information and
Communication Technologies (ICT): A systematic review. Aggress. Violent Behav. 2015, 23, 52—
60.

Macaulay, P.; Betts, L.; Stiller, J.; Kellezi, B. Perceptions and responses towards cyberbullying: A
systematic review of teachers in the education system. Aggress. Violent Behav. 2018, 43, 1-12.

https://encyclopedia.pub/entry/23540 6/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

Boulton, M.J.; Hardcastle, K.; Down, J.; Fowles, J.; Simmonds, J.A. A comparison of preservice
teachers’ responses to cyber versus traditional bullying scenarios: Similarities and differences and
implications for practice. J. Teach. Educ. 2014, 65, 145-155.

Ryan, T.; Kariuki, M. A two year comparative analysis of cyberbullying perceptions of Canadian
(Ontario) preservice educators. J. Res. Cent. Educ. Technol. 2011, 7, 100-111.

Styron, R.A.; Bonner, J.L.; Styron, J.L.; Bridgeforth, J.; Martin, C. Are teacher and principal
candidates prepared to address student cyberbullying? J. At-Risk Issues 2016, 19, 19-28.

Yilmaz, H. An examination of preservice teachers’ perceptions of cyberbullying. Eurasia J. Math.
Sci. Technol. Educ. 2010, 6, 263-270.

Li, Q. Cyberbullying in schools: An examination of preservice teachers’ perception. Can. J. Learn.
Technol. 2008, 34, 75-90.

Undheim, A.M.; Wallander, J.; Sund, A.M. Coping strategies and associations with depression
among 12- to 15-year-old Norwegian adolescents involved in bullying. J. Nerv. Ment. Dis. 2016,
204, 274-279.

Sittichai, R.; Smith, P.K. Bullying and Cyberbullying in Thailand: Coping Strategies and Relation to
Age, Gender, Religion and Victim Status. J. New Approaches Educ. Res. 2018, 7, 24-30.

Machmutow, K.; Perren, S.; Sticca, F.; Alsaker, F.D. Peer victimization and depressive symptoms:
Can specific coping strategies buffer the negative impact of cybervictimization? Emot. Behav.
Difficulties 2012, 17, 403-420.

Smith, P.K.; Talamelli, L.; Cowie, H.; Naylor, P.; Chauhan, P. Profiles of non-victims, escaped
victims, continuing victims and new victims of school bullying. Br. J. Educ. Psychol. 2004, 74,
565-581.

Veenstra, R.; Lindenberg, S.; Tinga, F.; Ormel, J. Truancy in late elementary and early secondary
education: The influence of social bonds and self-control. The TRAILS study. Int. J. Behav. Dev.
2010, 34, 302-310.

Begotti, T.; Tirassa, M.; Acquadro Maran, D. Pre-Service Teachers’ Intervention in School Bullying
Episodes with Special Education Needs Students: A Research in Italian and Greek Samples. Int
J. Environ. Res. Public Health 2018, 15, 1908.

Delgado, B.; Escortell, R. Sex and grade differences in cyberbullying of Spanish students of 5th
and 6th grade of Primary Education. An. Psicol. 2018, 34, 472-481.

Garcia-Fernandez, M.; Romera, E.M.; Ortega-Ruiz, R. Cyberbullying en Educacion Primaria:
Factores explicativos relacionados con los distintos roles de implicacion. Psychol. Soc. Educ.
2017, 9, 251-262.

https://encyclopedia.pub/entry/23540 7/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

Kokkinos, C.M.; Antoniadou, N.; Dalara, E.; Koufogazou, A.; Papatziki, A. Cyberebullying,
personality and coping among preeadolescents. International J. Cyber Behav. Psychol. Learn.
2013, 3, 55e69.

Machimbarrena, J.M.; Garaigordobil, M. Prevalence of bullying and cyberbullying in the last stage
of Primary Education in the Basque Country. Span. J. Psychol. 2018, 21, e48.

Mishna, F.; KhouryeKassabri, M.; Gadalla, T.; Daciuk, J. Risk factors for involvement in cyber
bullying: Victims, bullies and bullyevictims. Child. Youth Serv. Rev. 2012, 34, 63e70.

Aizenkot, D. Cyberbullying experiences in classmates’ WhatsApp discourse, across public and
private contexts. Child. Youth Serv. Rev. 2020, 110, 1-9.

Rodriguez-Alvarez, J.M.; Yubero, S.; Navarro, R.; Larrafiaga, E. Relationship between Socio-
Emotional Competencies and the Overlap of Bullying and Cyberbullying Behaviors in Primary
School Students. Eur. J. Investig. Health Psychol. Educ. 2021, 11, 49.

Escortell, R.; Aparisi, D.; Martinez-Monteagudo, M.D.; Delgado, B. Personality traits and
aggression as explanatory variables of cyberbullying in Spanish preadolescents. Int. J. Environ.
Res. Public Health 2021, 17, 5705.

Bowes, L.; Maughan, B.; Ball, H.; Shakoor, S.; Ouellet-Morin, I.; Caspia, A.; Moffitta, T.E.;
Arseneault, L. Chronic bullying victimization across school transitions: The role of genetic and
environmental influences. Dev. Psychopathol. 2013, 25, 333-346.

Fanti, K.A.; Demetriou, A.G.; Hawa, V.V. A longitudinal study of cyberbullying: Examining risk and
protective factors. Eur. J. Dev. Psychol. 2012, 9, 168-181.

Kowalski, R.M.; Limber, S.P.; McCord, A. A developmental approach to cyberbullying: Prevalence
and protective factors. Aggress. Violent Beh. 2019, 45, 20-32.

Sticca, F.; Ruggieri, S.; Alsaker, F.; Perren, S. Longitudinal risk factors for cyberbullying in
adolescence. J. Community Appl. Soc. 2013, 23, 52-67.

Cillessen, A.H.; Lansu, T.A. Stability, correlates, and time-covarying associations of peer
victimization from grade 4 to 12. J. Clin. Child. Adolesc. 2015, 44, 456-470.

Gomez-Galan, J.; Lazaro-Pérez, C.; Martinez-Lopez, J.A. Trajectories of Victimization and
Bullying at University: Prevention for a Healthy and Sustainable Educational Environment.
Sustainability 2021, 13, 3426.

Ossa, F.C.; Pietrowsky, R.; Bering, R.; Kaess, M. Symptoms of posttraumatic stress disorder
among targets of school bullying. Child Adolesc. Psychiatry Ment. Health 2019, 13, 43.

Evans-Lacko, S.; Takizawa, R.; Brimblecombe, N.; King, D.; Knapp, M.; Maughan, B.; Arseneault,
L. Childhood bullying victimization is associated with use of mental health services over five
decades: A longitudinal nationally representative cohort study. Psychol. Med. 2017, 47, 127-135.

https://encyclopedia.pub/entry/23540 8/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

Mitchell, K.J.; Moschella, E.A.; Hamby, S.; Banyard, V. Developmental stage of onset, poly-
victimization, and persistence of childhood victimization: Impact on adult well-being in a rural
community-based study. Child. Maltreatment 2020, 25, 20-31.

Espelage, D.; Swearer, S. Bullying in American Schools: A Social-Ecological Perspective on
Prevention and Intervention; Lawrence Erlbaum: Mahwah, NJ, USA, 2004.

Bru, E.; Stornes, T.; Munthe, E.; Thuen, E. Students’ Perceptions of Teacher Support across the
Transition from Primary to Secondary School. Scand. J. Educ. Res. 2010, 54, 519-533.

Campaert, K.; Nocentini, A.; Menesini, E. The efficacy of teachers’ responses to incidents of
bullying and victimization: The mediational role of moral disengagement for bullying. Aggress.
Behav. 2017, 43, 483-492.

Craig, W.M.; Henderson, K.; Murphy, J.G. Prospective teachers’ attitudes toward bullying and
victimization. Sch. Psychol. Int. 2000, 21, 5-21.

Bell, K.J.S.; Willis, G. Teachers’ perceptions of bullying among youth. J. Educ. Res. 2016, 109,
159-168.

Troop-Gordon, W.; Ladd, G. Teachers’ victimization-related beliefs and strategies: Associations
with students’ aggressive behavior and peer victimization. J. Abnorm. Child Psychol. 2015, 43,
45-60.

Hektner, J.M.; Swenson, C.A. Links from teacher beliefs to peer victimization and bystander
intervention: Tests of mediating processes. J. Early Adolesc. 2012, 32, 516-536.

Marachi, R.; Avi Astor, R.; Benbenishty, R. Effects of teacher avoidance of school policies on
student victimization. Sch. Psychol. Int. 2007, 28, 501-518.

Burger, C.; Strohmeier, D.; Sproéber, N.; Bauman, S.; Rigby, K. How teachers respond to school
bullying: An examination of self-reported intervention strategy use, moderator effects, and
concurrent use of multiple strategies. Teach. Teach. Educ. 2015, 51, 191-202.

Veenstra, R.; Lindenberg, S.; Huitsing, G.; Sainio, M.; Salmivalli, C. The role of teachers in
bullying: The relation between anti-bullying attitudes, efficacy, and efforts to reduce bullying. J.
Educ. Psychol. 2014, 106, 1135-1143.

Forster, M.; Gower, A.L.; Gloppen, K.; Sieving, R.; Oliphant, J.; Plowman, S.; Gadea, A.;
McMorris, B.J. Associations between dimensions of school engagement and bullying victimization
and perpetration among middle school students. Sch. Ment. Health 2020, 12, 296-307.

Begotti, T.; Tirassa, M.; Maran, D.A. School Bullying Episodes: Attitudes and Intervention in Pre-
service and In-service Italian Teachers. Res. Pap. Educ. 2016, 32, 170-182.

Bauman, S.; Del Rio, A. Knowledge and beliefs about bullying in schools. Sch. Psychol. Int. 2005,
26, 428-442.

https://encyclopedia.pub/entry/23540 9/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

Nicolaides, S.; Toda, Y.; Smith, P.K. Knowledge and attitudes about school bullying in trainee
teachers. Br. J. Educ. Psychol. 2002, 72, 105-118.

Nappa, M.R.; Palladino, B.E.; Nocentini, A.; Menesini, E. Do the face-to-face actions of adults
have an online impact? The effects of parent and teacher responses on cyberbullying among
students. Eur. J. Dev. Psychol. 2020, 18, 798-813.

Sims-Schouten, W. Bullying, school violence and climate in evolving contexts: Culture,
organisation and time. Child. Soc. 2020, 34, 235-237.

Cava, M.J.; Ayllon, E.; Tomas, I. Coping Strategies against Peer Victimization: Differences
According to Gender, Grade, Victimization Status and Perceived Classroom Social Climate.
Sustainability 2021, 13, 2605.

Bevilacqua, L.; Shackleton, N.; Hale, D.; Allen, E.; Bond, L.; Christie, D.; Viner, R.M. The role of
family and school-level factors in bullying and cyberbullying: A cross-sectional study. BMC Pediatr.
2017, 17, 160.

Lazarus, R.S. Emotions and interpersonal relationships: Toward a person-centered
conceptualization of emotions and coping. J. Pers. 2006, 74, 9-46.

Nixon, C.L.; Jairam, D.; Davis, S.; Linkie, C.A.; Chatters, S.; Hodge, J.J. Effects of students’ grade
level, gender, and form of bullying victimization on coping strategy effectiveness. Int. J. Bullying
Prev. 2020, 2, 190-204.

Troop-Gordon, W.; Kaeppler, A.K.; Corbitt-Hall, D.J. Youth’s Expectations for Their Teacher’s
Handling of Peer Victimization and Their Socioemotional Development. J. Early Adolesc. 2021,
41, 13-42.

Van Verseveld, M.D.A.; Fukkink, R.G.; Fekkes, M.; Oostdam, R.J. Effects of antibullying programs
on teachers’ interventions in bullying situations. A meta-analysis. Psychol. Schs. 2019, 56, 1522—
1539.

Troop-Gordon, W. The role of the classroom teacher in the lives of children victimized by peers.
Child. Dev. Perspect. 2015, 9, 55-60.

Xie, S.; Xu, J.; Gao, Y. Bullying victimization, coping strategies, and depression of children of
China. J. Interpers. Violence 2020, 37, 195-220.

Baraldsnes, D. The Prevalence of Cyberbullying and the Views of 5-12 Grade Pupils and
Teachers on Cyberbullying Prevention in Lithuanian Schools. Univers. J. Educ. Res. 2015, 3,
949-959.

Evans, C.B.; Fraser, M.W.; Cotter, K.L. The effectiveness of school-based bullying prevention
programs: A systematic review. Aggress. Violent Behav. 2014, 19, 532-544.

https://encyclopedia.pub/entry/23540 10/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

81.

82.

83.

Parris, L.; Varjas, K.; Meyers, J.; Cutts, H. High school students’ perceptions of coping with
cyberbullying. Youth Soc. 2012, 44, 284-306.

Rajabi, M.; Bakhshani, N.M.; Saravani, M.R.; Khanjani, S.; Javad Bagian, M. Effectiveness of
cognitive-behavioral group therapy on coping strategies and in reducing anxiety, depression, and
physical complaints in student victims of bullying. Int. J. High Risk Behav. Addict. 2017, 6,
e41463.

Pdyhonen, V.; Juvonen, J.; Salmivalli, C. Standing up for the victim, siding with the bully or
standing by? Bystander responses in bullying situations. Soc. Dev. 2012, 21, 722—-741.

Zych, I.; Farrington, D.; Ttofi, M.M. Bullying and cyberbullying: Protective factors and effective
interventions. Aggress. Violent Behav. 2019, 45, 4-109.

Ellis, A.A.; Shute, R. Teacher responses to bullying in relation to moral orientation and
seriousness of bullying. Br. J. Educ. Psychol. 2007, 77, 649-663.

Ettekal, I.; Kochenderfer-Ladd, B.; Ladd, G.W. A synthesis of person-and relational-level factors
that influence bullying and bystanding behaviors: Toward an integrative framework. Aggress.
Violent Behav. 2015, 23, 75-86.

Yubero, S.; Ovejero, A.; Larraflaga, E. Perceived social support in school and peer victimization
during adolescence. Int. J. Soc. Psychol. 2010, 25, 283—-293.

Raskauskas, J.; Huynh, A. The process of coping with cyberbullying: A systematic review.
Aggress. Violent Behav. 2015, 23, 118-125.

Bauman, S.; Rigby, K.; Hoppa, K. US teachers’ and school counsellors’ strategies for handling
school bullying incidents. Educ. Psychol. 2008, 28, 837—-856.

Power-Elliott, M.; Harris, G.E. Guidance counsellor strategies for handling bullying. Br. J. Guid
Couns. 2012, 40, 83-98.

Yoon, J.S.; Bauman, S.; Choi, T.; Hutchinson, A.S. How Korean teachers handle an incident of
school bullying. Sch. Psychol. Int. 2011, 32, 312-329.

Byers, D.L.; Caltabiano, N.; Caltabiano, M. Teachers’ attitudes towards overt and covert bullying,
and perceived efficacy to intervene. Aust. J. Teach. Educ. 2011, 36, 105-119.

Duy, B. Teachers’ attitudes toward different types of bullying and victimization in Turkey. Psychol.
Sch. 2013, 50, 987-1002.

Dominguez-Hernandez, F.; Bonell, L.; Martinez-Gonzélez, A. A systematic literature review of
factors that moderate bystanders’ actions in cyberbullying. Cyberpsychology 2018, 12, 1.

Bastiaensens, S.; Vandebosch, H.; Poels, K.; Van Cleemput, K.; Desmet, A.; De Bourdeaudhuij, I.
Cyberbullying on social network sites. An experimental study into bystanders’ behavioural

https://encyclopedia.pub/entry/23540 11/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

intentions to help the victim or reinforce the bully. Comput. Hum. Behav. 2014, 31, 259-271.

Trach, J.; Hymel, S.; Waterhouse, T.; Neale, K. Bystander responses to school bullying: A cross-
sectional investigation of grade and sex differences. Can. J. School Psychol. 2010, 25, 114-130.

Barlinska, J.; Szuster, A.; Winiewski, M. Cyberbullying among adolescent bystanders: Role of
affective versus cognitive empathy in increasing prosocial cyberbystander behavior. Front.
Psychol. 2018, 9, 799.

Kochenderfer-Ladd, B.; Pelletier, M.E. Teachers’ views and beliefs about bullying: Influences on
classroom management strategies and students’ coping with peer victimization. J. Sch. Psychol.
2008, 46, 431-453.

Bauman, S.; Del Rio, A. Pre-service teachers’ response to bullying scenarios: Comparing
physical, verbal, and relational bullying. J. Educ. Psychol. 2006, 98, 219-231.

Thornberg, R.; Pozzoli, T.; Gini, G. Defending or Remaining Passive as a Bystander of School
Bullying in Sweden: The Role of Moral Disengagement and Antibullying Class Norms. J.
Interpers. Violence 2021.

Bandura, A. Moral disengagement in the perpetration of inhumanities. Pers. Soc. Psychol. Rev.
1999, 3, 193-2009.

Doramajian, C.; Bukowski, W.M. A Longitudinal Study of the Associations between Moral
Disengagement and Active Defending versus Passive Bystanding during Bullying Situations.
Merrill-Palmer Q. 2015, 61, 144-172.

Bjarehed, M.; Thornberg, R.; Wanstrém, L.; Gini, G. Mechanisms of moral disengagement and
their associations with indirect bullying, direct bullying, and pro-aggressive bystander behavior. J.
Early Adolesc. 2020, 40, 28-55.

Killer, B.; Bussey, K.; Hawes, D.J.; Hunt, C. A meta-analysis of the relationship between moral
disengagement and bullying roles in youth. Aggress. Behav. 2019, 45, 450-462.

Mazzone, A.; Camodeca, M.; Salmivalli, C. Interactive effects of guilt and moral disengagement
on bullying, defending and outsider behavior. J. Moral Educ. 2016, 45, 419-432.

Lester, L.; Waters, S.; Pearce, N.; Spears, B.; Falconer, S. Pre-service Teachers: Knowledge,
Attitudes and their Perceived Skills in Addressing Student Bullying. Aust. J. Teach. Educ. 2018,
43, 30-45.

Redmond, P.; Lock, J.V.; Smart, V. Pre-service teachers’ perspectives of cyberbullying. Comput.
Educ. 2018, 119, 1-13.

Cleemput, K.V.; Vandebosch, H.; Pabian, S. Personal characteristics and contextual factors that
determine “helping”, “joining in” and “doing nothing” When Witnessing Cyberbullying. Aggress.
Behav. 2014, 40, 383-396.

https://encyclopedia.pub/entry/23540 12/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

97.

98.

99.

100.

101.

102.

103.

104.

105.

106.

107.

108.

109.

110.

Ferreira, P.C.; Simao, A.M.V.; Ferreira, A.; Souza, S.; Francisco, S. Student bystander behavior
and cultural issues in cyberbullying: When actions speak louder than words. Comput. Hum.
Behav. 2016, 60, 301-311.

Huang, C.L.; Zhang, S.; Yang, S.C. How students react to different cyberbullying events: Past
experience, judgment, perceived seriousness, helping behavior and the effect of online
disinhibition. Comput. Hum. Behav. 2020, 110, 106338.

Zhou, Z.; Tang, H.; Tian, Y.; Wei, H.; Zhang, F.; Morrison, C.M. Cyberbullying and its risk factors
among Chinese high school students. Sch. Psychol. Int. 2013, 34, 630-647.

Classen, C.C.; Gronskaya, O.; Aggarwal, R. Sexual revictimization: A review of the empirical
literature. Trauma Violence Abus. 2005, 6, 103—-129.

Begotti, T.; Bollo, M.; Acquadro Maran, D. Coping Strategies and Anxiety and Depressive
Symptoms in Young Adult Victims of Cyberstalking: A Questionnaire Survey in an Italian Sample.
Future Internet 2020, 12, 136.

Dedousis-Wallace, A.; Shute, R.; Varlow, M.; Murrihy, R.; Kidman, T. Predictors of teacher
intervention in indirect bullying at school and outcome of a professional development presentation
for teachers. Educ. Psychol. 2014, 34, 862—-875.

Craig, K.; Bell, D.; Leschied, A. Pre-service teachers’ knowledge and attitudes regarding school-
based bullying. Can. J. Educ. 2011, 34, 21-33.

Machackova, H.; Pfetsch, J. Bystanders’ responses to offline bullying and cyberbullying: The role
of empathy and normative beliefs about aggression. Scand. J. Psychol. 2016, 57, 169-176.

Kokko, T.H.; Porhola, M. Tackling bullying: Victimized by peers as a pupil, an effective intervener
as a teacher? Teach. Teach. Educ. 2009, 25, 1000-1008.

Menesini, E.; Palladino, B.E.; Nocentini, A. Emotions of moral disengagement, class norms, and
bullying in adolescence: A multilevel approach. Merrill-Palmer Q. 2015, 61, 124-143.

Cabrera, M.C.; Larrafiaga, E.; Yubero, S. The role of emotions, moral disengagement and gender
in supporting victims of bullying. Educ. Sci. 2020, 10, 365.

Conway, L.; Gomez-Garibello, C.; Talwar, V.; Shariff, S. Face to-face and online: An investigation
of children’s and adolescents’ bullying behavior through the lens of moral emotions and
judgments. J. Sch. Violence 2016, 15, 503-522.

Gini, G. Social cognition and moral cognition in bullying: What's wrong? Aggress. Behav. 2006,
32, 528-539.

Menesini, E.; Sanchez, V.; Fonzi, A.; Ortega, R.; Costabile, A.; Lo Feudo, G. Moral emotions and
bullying: A cross-national comparison of differences between bullies, victims and outsiders.
Aggress. Behav. 2003, 29, 515-530.

https://encyclopedia.pub/entry/23540 13/14



Coping Strategies and Prevention of Cyberbullying | Encyclopedia.pub

111. Archer, J.; Lloyd, B. Sex and Gender; Cambridge University Press: Cambridge, UK, 2002.

112. Eisner, M.P.; Malti, T. Aggressive and violent behavior. In Handbook of Child Psychology and
Developmental Science: Socioemotional Processes, 7th ed.; Lerner, R.M., Lamb, M.E., Eds,;
John Wiley: Hoboken, NJ, USA, 2015; Volume 3, pp. 794-841.

113. Flecha, R.; Puigvert, L.; Rios, O. The New Alternative Masculinities and the Overcoming of
Gender Violence. Int. Multidiscip. J. Soc. Sci. 2014, 2, 88-113.

114. Choi, N.; Fuqua, D.R.; Newman, J.L. The Bem Sex-Role Inventory: Continuing theoretical
problems. Educ. Psychol. Meas. 2008, 68, 818-832.

115. Morales, J.F,; Yubero, S.; Larrafiaga, E. Gender and bullying: Application of a Three-Factor Model
of gender stereotyping. Sex Roles 2016, 74, 169-180.

Retrieved from https://encyclopedia.pub/entry/history/show/56828

https://encyclopedia.pub/entry/23540 14/14



